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Education in M ozambique

Guo Jianling / 137

Abstract: The history of Chinese education in Mozambique can be traced
back to the 1920s and stopped due to the political reasons after the independence
of Mozambique in 1975. Chinese education has been redaunched in the new
century because of the establishment of the Chinese International School.
Chinese Education in Mozambique has experienced the change from teaching
Chinese as the mother tongue to teaching Chinese as a second language. But the
system of fundraising, operation and management have not changed significant—
ly. Compared with other international schools in Mozambique, Chinese Interna—
tional School still has a long way to go and faces the enormous challenges of sus—
tainable development. The comprehensive upgrading of China-Africa cooperation
has brought new opportunities for Chinese education in Africa. From the perspec—
tive of internationalization of education, we should integrate M ozambique’s Chi-
nese education into the cooperation scope of China’s participation in African ed—
ucational governance, provide more systematic support of educational resources,
thus to construct an organic interaction between Chinese education and Confu—
cius Institutes, and to better promote the spread of Chinese language and culture
in Africa.

Key Words: Mozambique; Chinese Education; Internationalization of Edu-

cation

A Review and Commentary on Teacher Education Program

Focusing on Mathematical Literacy Curriculum in South Africa

Zhu Zhe, Lu Jijian, Tian Guoping / 153

Abstract ~ “Core Literacy ” has become the key to deepen the reform of
basic education curriculum in our country. In this study the “ACE: M athemati—
cal Literacy Curriculum ” in South Africa is analyzed by the literature analysis
method. The main research objects include the teacher training program of math—

ematical literacy curriculumof Advanced Certificates of Education in KwaZulu-
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Natal, South Africa, and the specific implementation in Obonjeni area. This
program has some enlightenment for the training of teachers’core literacy in Chi-
na, such as optimizing and ensuring the teachers” participation in the training
and improve the quality of trainees; fully investigating the needs of training and
designing targeted training contents.

Key Words: Teacher Education; Training Programs; M athematical Litera—
cy; Mathematical Curriculum; South Africa

The Historical Evolution and Characteristics of Coptic Church
in Egypt
Wang Hairong [ 162

Abstract: Coptic Church is the largest Christian church in Egypt, and the
Coptic religious culture created by it is of great significance to Christian cul-
ture. In order to propagate and preserve Christianity, Copts established the
world’s earliest Alexander School of Doctrine, which gradually standardized and
professionalized Christianity’s doctrine. Because of the separatist forces, they took
the lead in the first universal Oecumenical Movement and safeguarded
Christianity’s unity. Under the cruel oppression of Roman rulers, the Copts
formed the monastery system, which made Christianity more standardized and
rationalized. The study of Egyptian Coptic religious culture is helpful to re+rec—
ognize Coptic religion and Coptic doctrine; the status of Coptic religious culture
and the excavation and inheritance of Coptic religious and cultural heritage are
also very important; it also provides religious support for the better integration of
Copts into Egyptian society, and it would be helpful for the construction of
Egypt’s national state.

Key Words: Coptic Church; Coptic Religious Culture; R eligious Charac—

teristics
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