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Teacher Participation In Curriculum Reform
Of Basic Education In South Africa;

Current Roles And Transcendence
Wang Lihua

Abstract; Whether teachers can participate curriculum reform truly is the
key to implement curriculum reform successfully. Teacher participation in basic
education curriculum reform in South Africa is mainly achieved through the
transformation of teachers’ roles. Thus, South Africa education policymakers
put forward new role expectations of teachers. However, there is a large gap
between expected roles and the actual roles teachers’ participation in curriculum
reform in South Africa during early stage of curriculum implementation. After
implementing the revised curriculum, the roles of teachers’ participation in cur-
riculum reform in South Africa has improved, but the gap is still large. To nar-
row the gap of teachers’ roles in participation in curriculum reform, it needs
three levels to provide teachers trinity support, that is, schools need to create a
humane reform environment, local officials should provide rational support,
and the national level should pay attention to the ability construction related to
teachers’ new roles.

Key words: Basic education curriculum reform in South Africa, Teacher

participation, Roles



